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Abstract 

This study was motivated by the low level of descriptive writing skills among elementary school students, 

particularly in terms of idea development, paragraph organization, and spelling accuracy, as identified through a 

preliminary study in the fourth grade at SDN Pasirjaya. The learning environment, which is still oriented toward 

final results without focusing on the writing process, has resulted in students being unable to write systematically 

and elaboratively. This study aims to analyze the need to develop the RANI (Readiness, Analyze, Name, Interpret) 

Learning Model as the basis for designing a process-based writing learning model. The research used a qualitative 

approach with a preliminary study design (needs analysis). Data sources included 28 fourth-grade students and 12 

teachers at SDN Pasirjaya, with data collection techniques in the form of diagnostic tests, learning observations, 

interviews, and documentation. The data were analyzed descriptively through reduction, presentation, and conclusion 

drawing. The results showed that 43% of students were in the category of adequate writing ability, 29% were poor, 

and only 28% were good, with an average score of 68. These findings indicate the need for a structured, explicit, and 

process-based learning model as the basis for developing the RANI Model in the next stage of research. 
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INTRODUCTION 

Writing skills are a key component in the development of 21st-century literacy, which plays a role in building 

students' critical thinking, communication, and knowledge construction skills (Graham, 2020; Graham et al., 2018). 

At the elementary school level, writing instruction lays the foundation for academic literacy development and 

learning performance across various subjects (McLean & Kate Griffiths, 2022). Writing is not merely a transcription 

activity, but rather a complex cognitive process involving planning, organizing ideas, developing content, and 

revising (Graham, 2020; Hayes, 2012a; Shaw, 2022). In this context, writing descriptive texts requires keen 

observation skills, appropriate word choice, and coherent and detailed paragraph structure. However, various 

international studies show that many elementary school students still have difficulty producing structured and in-

depth texts. A recent meta-analysis by Graham et al., (2025) confirms that the quality of students' writing is greatly 

influenced by explicit and structured learning strategies. In addition, research by Graham (2023) and Rathé et al., 

(2022) shows that writing ability at the elementary school level is closely correlated with planning and self-regulation 

skills in the writing process. These findings indicate that writing instruction needs to be process-oriented so that 

students obtain adequate cognitive scaffolding. 

A process-based approach and explicit strategies in writing instruction have been shown to be effective in 

improving the quality of students' writing (Flunger et al., 2019; Margarida Veiga-Simão et al., 2022). Systematic 

instructional scaffolding helps students through the stages of thinking before writing, such as observing, analyzing, 

organizing ideas, and interpreting information (Dockrell et al., 2016; Han, 2024). From a social constructivist 

perspective, this process is in line with Vygotsky's theory about the importance of mediation and structured support 

in students' proximal development zone. In Indonesia, research on writing instruction in elementary schools still 

shows a predominance of product-oriented approaches, with an emphasis on the final written product rather than the 

underlying cognitive processes (Guo et al., 2021; Yulistiani & Indihadi, 2020). Initial observations in several 

elementary schools show that students are often asked to write immediately without going through the stages of 

learning readiness, object exploration, or vocabulary reinforcement. As a result, the descriptive texts produced tend 
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to be less detailed and unsystematic. This condition shows a gap between international research findings on the 

effectiveness of process-based learning and learning practices in the field.  Recent research also emphasizes the 

importance of learning models that explicitly integrate stages of thinking into a systematic syntactic framework 

(Kennedy & Shiel, 2025; Masrul et al., 2023). An effective learning model must be able to facilitate student readiness, 

the ability to analyze information, the organization of concepts (naming/categorizing), and interpretation and written 

expression. However, to date, there has not been much research specifically developing a structured learning model 

with these stages in the context of teaching descriptive writing in Indonesian elementary schools. Based on these 

problems and gaps, a needs analysis is required as the initial stage in developing the RANI (Readiness, Analyze, 

Name, Interpret) Learning Model. The needs analysis aims to identify the actual learning conditions, the needs of 

teachers and students, and the characteristics of descriptive text writing in elementary schools. This stage is important 

in research and development (R&D) to ensure that the model designed is based on empirical data and is appropriate 

to the user context (Borg & Gall, 1984; Mahoney, 2013; O’Sullivan et al., 2012).  

Theoretically, this study contributes to enriching the study of developing process-based writing learning 

models and explicit strategies at the elementary school level. This study also expands the integration of 

constructivism theory and self-regulation approaches in writing learning design. Practically, the results of this needs 

analysis provide an empirical basis for designing a relevant, contextual, and implementable RANI Learning Model. 

This model is expected to be an innovative alternative in improving elementary school students' descriptive writing 

skills in a more systematic and meaningful way. Thus, the needs analysis for the development of the RANI Learning 

Model is a strategic step in responding to the challenges of writing learning in elementary schools while preparing a 

conceptual and empirical basis for the development of innovative and evidence-based learning models. 

 

LITERATURE REVIEW 

Writing is a complex language skill because it involves simultaneous cognitive, linguistic, and metacognitive 

processes. According to Graham et al., (2018), writing is not just an activity of pouring ideas into text, but also 

involves the processes of planning, organizing ideas, constructing sentences, and repeated revision. Therefore, 

effective writing learning needs to be designed as a systematic and continuous process so that students are able to 

develop ideas in a coherent and consistent manner. Previous studies have shown that a process-based approach to 

writing instruction has a positive impact on improving the quality of students' writing. Research conducted by Kim 

and Graham (2022) shows that the quality of elementary school students' writing is greatly influenced by explicit 

teaching of writing strategies, including planning, idea development, and revision strategies. The study also 

emphasizes the importance of self-regulation in the writing process, in which students need to be trained to monitor 

and evaluate their writing independently. 

In addition to the process-based approach, the theoretical framework of social constructivism is also an 

important foundation in writing learning. In this perspective, learning is viewed as an active process that occurs 

through social interaction and guidance from more competent individuals. Lundgren (2023) explains the concept of 

the zone of proximal development (ZPD), which emphasizes the importance of scaffolding or gradual support from 

teachers in helping students achieve higher levels of ability. In the context of writing learning, scaffolding can be 

realized through providing text examples, discussing ideas, providing guidance in structuring writing, and giving 

constructive feedback on students' writing. However, several studies also show that writing learning practices in 

elementary schools still tend to be oriented towards the final product. Teachers often place more emphasis on the 

results of writing than on the process students go through in producing the writing. As a result, students have fewer 

opportunities to develop ideas in depth, make revisions, or reflect on the quality of their writing. This condition 

causes students' writing skills to develop in a limited and suboptimal manner. 

On the other hand, a number of studies highlight the importance of integrating learning strategies that can 

develop students' motivation, self-regulation, and critical thinking skills in writing. Collaborative and reflective 

learning approaches have been proven to increase student engagement in the writing process. However, there are still 

limitations in research that specifically develops a structured and contextual process-based writing learning model 

at the elementary school level, especially in the context of education in Indonesia. Based on this literature review, a 

research gap can be identified regarding the need to develop a writing learning model that not only emphasizes the 

written product but also facilitates students' thinking and self-regulation processes in a systematic manner. Therefore, 

this study aims to examine the need to develop a more structured and contextual writing learning model, which is 

expected to contribute conceptually and practically to improving the quality of writing learning in elementary 

schools. 
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METHOD  

This research is a preliminary study within the framework of research and development (R&D) that aims to 

analyze the need to develop the RANI Learning Model in teaching descriptive writing. The approach used is 

qualitative with an exploratory case study design. This design was chosen because the study sought to gain an in-

depth understanding of the phenomenon of descriptive text writing in a real context before designing the learning 

model to be developed. Case studies allow researchers to explore learning conditions holistically and contextually 

in natural settings  (Ali & Asrori, 2022; J. Creswell, 2010). The preliminary study stage in development research 

serves to identify problems, user needs, and learning context characteristics as the basis for product design (Borg & 

Gall, 1984). The research was conducted at SDN Pasirjaya with a focus on Indonesian language learning in fourth 

grade. The research subjects consisted of 28 fourth-grade students and 12 teachers who taught at the school, with 

fourth-grade teachers as the main informants. The subjects were selected using purposive sampling, which is 

selecting participants who are directly involved in teaching descriptive text writing so that they can provide relevant 

and in-depth information related to the needs of developing a learning model (Baran, 2022; J. W. Creswell, 2019; 

Jacobsen, 2023) 

Data collection was conducted through classroom observation, in-depth interviews, and document analysis. 

Observations were conducted non-participatively to obtain a realistic picture of the descriptive text writing learning 

process, including the strategies used by teachers, the learning stages, and the form of scaffolding provided to 

students. Semi-structured interviews were conducted with fourth-grade teachers to explore information about 

learning obstacles, students' difficulties in writing descriptive texts, and the need for a more systematic learning 

model. In addition, several students were also interviewed to understand their learning experiences. Document 

analysis was conducted on the Lesson Plan (RPP), the textbooks used, and the students' writing to see the suitability 

between the planning, implementation, and learning outcomes. The use of these various techniques aimed to increase 

the depth and accuracy of the data through triangulation (Huan et al., 2021). 

The data obtained was analyzed using interactive analysis techniques, including data reduction, data 

presentation, and conclusion drawing and verification (Miles et al., 2014). The analysis was conducted thematically 

to identify patterns of problems and learning needs that formed the basis for the development of the RANI Learning 

Model. The validity of the data was ensured through triangulation of techniques and sources, as well as member 

checks with informants to ensure that the researchers' interpretations were consistent with the participants' 

experiences (Yin, 2018). The results of this preliminary study produced a mapping of descriptive text writing learning 

needs at SDN Pasirjaya, including the identification of gaps between current learning practices and the principles of 

process-based writing learning recommended in the literature (Graham, 2023). These findings form the empirical 

and conceptual basis for designing a RANI Learning Model syntax that is relevant, contextual, and appropriate for 

the characteristics of elementary school students. 

 

RESULTS AND DISCUSSION  

Overview of Students' Writing Skills 

The results of the initial diagnostic test showed that the writing skills of fourth-grade students at SDN 

Pasirjaya were still in the moderate category. Of the 28 students, 28% were in the good category, 43% in the fair 

category, and 29% in the poor category, with a class average score of 68. This distribution shows that the majority 

of students have not yet reached an optimal level of writing skills. The dominance of the fair category indicates that 

students have basic skills but are not yet able to develop their writing in an elaborate, coherent, and systematic 

manner. The data from the initial diagnostic test is presented in graph form to provide a clearer visual picture, as 

shown in the following figure. 



ANALYSIS OF THE NEED FOR DEVELOPING THE RANI LEARNING MODEL TO IMPROVE DESCRIPTIVE 

WRITING SKILLS 

Rani Asriyani and Dian Indihadi  

Published by Radja Publika 

             Page 2067 of 8 

 
Figure 1. Data hasil tes diagnostik awal 

 

Upon further analysis, the average score of 68 indicates that students' writing skills are still at the minimum 

passing level. Quantitatively, the proportion of students in the poor category (29%) shows that nearly one-third of 

students require intensive intervention, while those in the fair category (43%) need reinforcement in order to improve 

to the good category.  This condition indicates a gap in writing skills among students that needs to be addressed 

through differentiated and structured learning strategies. Qualitatively, analysis of students' writing shows that 

weaknesses lie not only in mechanical aspects such as spelling and punctuation, but also in the ability to develop 

ideas in depth and organize them into a logical text structure. Students' writing is generally still simple and 

descriptive, lacking rich sensory details and optimal use of vocabulary variation. This shows that students' thinking 

processes in writing have not yet fully developed to the stage of elaboration and reflection. 

These findings are in line with Hayes (2012b), Kim & Graham (2022), and Schneier (2023) who states that 

writing is a complex cognitive process involving planning, translating ideas, and reviewing. When students are not 

systematically facilitated in these three stages, the resulting writing tends to be superficial and unstructured. In 

addition, Abdel Latif, (2021) and Bowen & Van Waes (2020) emphasizes that the quality of elementary school 

students' writing is greatly influenced by the extent to which teachers provide explicit instruction on writing 

strategies, including planning and revision. Thus, the general picture of the writing abilities of fourth-grade students 

at SDN Pasirjaya shows that the problems that arise are not solely caused by a lack of mastery of language rules, but 

also by the suboptimal process-based learning that develops students' cognitive strategies and self-regulation. This 

condition emphasizes the urgency of developing a more systematic, explicit, and process-oriented writing learning 

model as a strategic step to continuously improve the quality of students' writing. 

 

Motivation, Self-Regulation, and Writing Quality 

The results of the observation show that some students lack confidence in writing and tend to complete 

assignments without making corrections or revisions. Some students appear hesitant when asked to reread their 

writing, and some even submit their work without checking for spelling errors or completeness.  This condition 

indicates a low level of self-regulation in the writing process, especially in the monitoring and evaluation stages. In 

fact, the ability to plan, monitor, and reflect on writing is an important part of mature writing skills. Theoretically, 

self-regulation in writing includes the ability to set goals, manage time, monitor progress, and revise independently. 

 In their study, Grace Kim (2022) and Marnel Sterk et al., (2025) emphasize that the quality of elementary 

school students' writing is greatly influenced by the self-regulation strategies explicitly taught by teachers. Students 

who are accustomed to planning before writing and reviewing their writing tend to produce longer, more structured, 

and more elaborate texts than students who write without planning. In addition to cognitive aspects, motivational 

factors also play an important role. Oliveri et al., (2021) found that intrinsic motivation has a positive correlation 

with the quality and length of students' texts. Students with high motivation show greater perseverance in completing 

writing tasks, are more open to feedback, and are more willing to make revisions. Conversely, low self-efficacy 

makes students give up easily and consider writing a difficult and burdensome task (Aull, 2020). 
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The conditions found in the fourth grade of Pasirjaya Public Elementary School show that writing instruction 

has not fully encouraged the growth of students' self-confidence and independence in learning. The writing process 

is still perceived as a one-stage activity (one draft writing), rather than a gradual process involving reflection and 

improvement. In fact, according to Cotos (2023) and Hartwell & Aull (2024), motivation and self-efficacy are 

important predictors of writing success at the elementary school level. When students feel capable and receive 

adequate support, the quality of their writing tends to improve significantly. Thus, improving writing skills requires 

more than just strengthening technical and structural aspects; it must also be accompanied by pedagogical strategies 

that foster motivation and self-regulation. Supportive, collaborative, and process-based learning through formative 

feedback, opportunities for revision, and self-reflection can help students build confidence and responsibility for the 

quality of their writing. These efforts form an important foundation in the development of a learning model that not 

only improves written products but also shapes independent and reflective writers. 

 

Implications for the Development of the Readiness, Analyse, Name, Interpret (RANI) Model 

Overall, the results of the study show a gap between writing instruction practices in the fourth grade at SDN 

Pasirjaya and the latest international research recommendations. Instruction is still oriented toward the final product, 

while process stages such as planning, organizing ideas, revising, and reflecting are not yet systematically facilitated. 

The lack of explicit strategies, scaffolding, and formative feedback has prevented students from developing their 

writing skills optimally, both cognitively and metacognitively. From a social constructivist perspective, Gozali et al., 

(2024) and Li & Li (2022) asserts that students' cognitive development occurs through social interaction and gradual 

guidance (scaffolding). This principle is relevant to the needs of writing instruction, which places teachers as 

facilitators of the process, not merely evaluators of the final results. This theoretical support is reinforced by the 

findings of Graham, Steve, Hebert, and Harris, Karen R. (2020) in The Elementary School Journal, which show that 

the integration of explicit planning, formative evaluation, and systematic strategy learning has a significant impact 

on improving the quality of elementary school students' writing. 

Furthermore, a comprehensive study by Knight et al., (2020) in the Review of Educational Research 

confirms that writing quality is greatly influenced by explicit teaching of self-regulation strategies and text structure. 

Students who received structured instruction on how to plan, organize, and revise their writing showed significant 

improvements in cohesion, elaboration of ideas, and text length. These findings reinforce the argument that process-

based learning models are more effective than traditional product-oriented approaches. In addition, research by Dunn 

(2021) and Zhang & Yu (2024) in Contemporary Educational Psychology on Self-Regulated Strategy Development 

(SRSD) shows that learning that integrates strategy, modeling, and self-reflection can consistently improve writing 

quality. This shows that the development of the RANI Model needs to adopt the principles of strategy learning and 

self-regulation as core components. Based on empirical findings in the field and international literature support, the 

development of the RANI Model is relevant and contextual to address the needs of fourth-grade students at SDN 

Pasirjaya. This model is expected to integrate the stages of Readiness, Analyze, Name, and Interpret as a learning 

cycle that facilitates explicit planning, text structure analysis, systematic idea development, and continuous reflection 

and revision. Conceptually and empirically, this study reinforces the urgency of developing a structured process-

based writing learning model that not only improves the quality of writing products but also builds students' self-

regulation, motivation, and learning independence in elementary school in a sustainable manner. 

 

CONCLUSION  

Based on the results of a preliminary study conducted in the fourth grade of SDN Pasirjaya, it can be 

confirmed that the problems in learning to write do not primarily stem from limitations in the individual capacities 

of students, but rather from the lack of a pedagogical ecosystem that facilitates a systematic, explicit, and continuous 

writing process. This finding repositions the understanding of the low quality of students' writing: weaknesses in 

developing ideas, constructing coherent paragraphs, and applying spelling rules correctly are not indications of 

cognitive limitations alone, but reflections of a learning approach that is still oriented towards the final product 

without structured stages of planning, development, and revision. Reflectively, this research produced new 

information in the form of mapping contextual and specific pedagogical needs at SDN Pasirjaya, namely the urgency 

of developing an integrated process-based writing learning model. This model needs to combine initial idea 

stimulation, idea mapping, step-by-step writing, and reflective revision supported by formative feedback as a unified 

learning system. Thus, the contribution of this study does not stop at describing the factual conditions but shows the 

position of research as a conceptual and empirical basis for designing more effective pedagogical interventions. The 

implication is that improving writing competence in elementary schools requires a transformation of the learning 
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approach from an outcome-oriented approach to a structured and continuous process-oriented approach. This 

conclusion also confirms that efforts to improve the quality of students' writing must begin with the reconstruction 

of the learning design, so that this research has strategic significance as a basis for the development of an evidence-

based learning model at the advanced research stage. 
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